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Category  Title Description Sourcs
3_6 Vlsuallzatlon chec klist Visual P Use deviations to attract attention to important numbers or (5% 2012)
other details that should be brought forward
Based on the visualization theories that have been researched and discussed in this section I have o Be SV G, 1 AN 010N (e
d orlighter (yere, 2004)
. . .. . . . . and darker colors
put together a checklist of twelve main principles that I consider essential to refer to when designing
. . . . . . 0ose the chart that best suits the type of data you are (Iulte 2003
visualizations. I have chosen these principles as they are central topics that are referred to by Tufte Dt R IIE osen
(1990, 1997, 2001) and the other authors multiple times. I have used these principles in conjunction . U loar anddetald el for ol oot ez
visualizations or2,2004
with the data collected to create the first iteration of visualizations which I will presented to users of
= = 3 s = = Focus on showing the data — not only somethin (i 21T
solar panels. Tufte (2001, p. 191) says that “the principles should not be applied rigidly or in a Oty
peevish spirit ... it is better to violate any principle than to place graceless or inelegant marks on Chak v chrtnk nd ovecadingone chr with iformation (4102850
paper,” so my own experiences and knowledge through this research will also be applied when . e
. % o 2 User expertise  the visualization too complicated, or too basic so feel
creating the visualizations. wdeestimeted
Language (linsky, 2012)
Both the cognitive and visual aspects of designing visualizations are important to consider, and the Casgay i Desortion son
principles in the list all relate to each other in how the visualization should be designed. Yet, the e e L
. . . .. . . . . . Cognitive jser expertise thawsua\izat‘mnmnnnmphcated‘nrmnhasw?snthey "
designer should prioritize the cognitive principle of understanding who your user is as a first step in Ry e
: - . . . . . conception.
creating a useable and understandable visualization, which is why it has been placed at the top of
T At sisiole ofd ith . i 1 BN ey peseringa posseminad sty by sl theuser Gowis
. I merge e principle of language with user expertise, as they complement each other. oo S
When you know who your user is, you should design all the elements in the visualization towards fopitve B Gonfun th rowldgu it s kentybss (o
knowledge And can relate to
who they are, such as choice of language, measurements in labels and level of abstraction. The visual i Sstating bty porSng —
woid distorting the data by providing context to every te,

. . . . . & = ognitive it data piece of information, especially in graphs, by always
principles of labeling and chart type can relate to designing for your user as well, which I will . ZZT,!?:.;L."&STJA?Z‘!.Z:'““my"a’f”‘p“w”a"“ o
discuss in section 10.3.

Cognitive g, e data ::g:‘ ::? :f:r;c:s ln:x::n showing the data and adding e
Thea Snilsberg—SGfting, 2018 " —— i hatincand vt e vilasions w o
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‘ Theoretical concepts

Citona Marie Rygg & Yas Taheranpour, 2020



2 Theoretical background

2.1 Automation

2.2 Facilitation .

23 CSCW
231 Tasks . ...
2.3.2 Cooperative work
2.3.3 Awareness .
2.34 Shared feedback

235 Competent members .

Sverre Nordberg-Schulz Hagen, 2019
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The front page as an awareness mechanism

My empirical data shows that the editorial staff at VG often reference the
front page when communicating. For instance, journalists will typically
refer to a specific location on the front page when notifying the front page
editors that a headline is misspelled. At a glance, this closely resembles
the notion of a "shared view", as presented in [25], in that multiple actors
perceive changes to the same object concurrently. There are conflicting
views of whether such awareness mechanisms have any significant value
beyond synchronous collaboration and small teams [25]. However, I align
my view with that of Dourish and Bellotti [8], who argue that synchronous
and asynchronous are not different modes of a system, but different ways of
viewing awareness information. As shown in Section 6.2.5 on page 62, the
front page editors I observed started their shift by scrolling up and down
the front page in order to see what their colleagues had done. In these
instances, the front page was not only the object of work; it also acted as
a "persistent record" [8] of the front page editors activities. Furthermore,
the front page editors are able to make sense of this "record" because they
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